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The Plaza, New York, KLE
DEar EDITOR,—T hav :

Harry Johnston in which, discussing thcac - 4 “The Timey
“all children should be encouraged to hummg e/ O.f fmd‘hc“)“:
mice, and tame Fats, " ahid" o1ty unmmbl% ;:P us:lm K\lme&’-Pigl, white
(the rabbits to be kept for table N e .. keq? rabbits ingtead,»

> purposes), In the |

#1 btk s lean times that though:.
2 iy of sfacnﬁcc be a good and prac.
) children of schoolroom age,
a governess to superintend them, Where
possible for children to keep fowls or
arents could give children their own piece of
retofore they have had their own piece of flows
garden, and encourage them to grow vegetables seriously. If these idea
appeal to P.N.E/U. members, would it be too much to ask that some expent

on these subjects would help the experiments by occasional notes of advice
in the PARENTS’ REVIEW,

" from §ip

before us might not this act
of doing their bit for P.N.E.U.
especially in cases where they have
this is not practicable it might be
éven goats, or again some p
kitchen garden, just as he

Yours truly,

HiLDA FREMANTLE,
May 26th, 1916.

DeArR Epiror,—It may possibly be of interest to some of ‘)'Ogr rcadtf;
to hear of a little plan in our family which has given Vbn.lh (:P‘uld:"lm:;"I
grown-ups much pleasure, It is so ordinary and nnorli,’lﬂ-‘\l.'’“’f’i “-"(w
ih‘l\'(‘ met lately several families to whom it was a new idea. It is r: 9
each of the (‘.hildrcn has a portfolio—preferably of mlnuu'do:;:;;;m of
initials on the outside—in which he collects nnd' keeps rcprd i
famous pictures. I often give them a new one on bl{:hdﬂyq,-.::;n. plore
usually brings several, in the shape of ‘‘ art cards ' or p

. Medici print%,
the girls began with, and more or less keeps to, the 1/ bebi with the

i ing i ai —a third ,
another is by way of going in for portraits only—a roiios anythiag

i ir port
Perry pictures, and so on—but they all put into lh(;‘lr‘; et port
r«!nll;' attractive that comes their way, [ ~u:\n-(-d eac ‘b,'”hd.y o
folio and about three pictures by the same artist, as a
Yours truly, May NAPIER:
ARTHUE
sy % y ays, by
FErratum (omitted)—Lnglish Music in Shakespeare's Days,
BATCHELOR.
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LIBERAL EDUCATION

A
NO. 1. THEORY
By CHARLOTTE M. MASON.
In Important Experime ni | f
‘ i .onvince the reader o
te time in attempting to convince t
[ NEED not waste

ion, like justice, religion,
ery child. Neither
libert §

7 §€ gueen »
1 ati Ne L\“ pl’.ly,
‘uss the scope of such an education. " it
need we discuss (- (i pr()bp(-r

what we all know, that a liberal -L'(]ll(‘.:-lt S
fresh air, is the natural birthright o
air, 1¢

aster, he chi
with Dean Colet’s schoolmaster, ‘‘ for t sy Ao e
good life and good literature.”” Also we are aw

ife i i -ultivated intelligence
are interdependent, that good life implies cultivated intellig ¥

’

that, according to the Platonic axiom: ¢ knowledge 151:\{:‘:};;(1
even though there are exceptions to the rule. g 3
tean) = : rceive the part the humamities
‘achers are mnot slow to RELee are faced by the
Play in a worthy scheme of education, but they are ac e
enormous difficulties which are admirably summed up in a rcCU{
work. ““’T'he tragedy of modern cducution-," the author S?‘ff’
“has been the prolonged failure of Humanism to secure condi-
Uons under which its purpose might be realised for the people
large.” + Tt is because we of the Parents’ Union School have
“dcceeded in offering Humanism under such conditions that we
believe the great problem of education is at last solved. We
4T¢ able to offer the humanities (in the mother tongue) to large
Classes of children, from illiterate homes, in such a way that the
teaching ig received with delight and freely assimilated.

* Read

s i 2 o'l o
before an Educational ‘* Course ” at the Training College,
B‘“glv-.\r‘

4

Citizens to be.” By Miss M. L. V. Hughes.
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artey ,’!

a8 century, Was not o
e " the people 5t i-u:
bjective of the .
soemed  insuperable, What

bhooks, a ‘Mw

Uliterate homes? A“'
7eal, succeeded in in

Riding in the organisetion
Union School . ()Mdh
methods, and ber success was
U owas new life to them, sad
o be remarkably vitalised, h

onal « JOTIT s cre mpressed, and it is the m"
chool, _ 1 stands alone, that ('"(.‘l’lﬂ““-.
Dring 1he mher teachers
Unie swallow doos not

make o summer, we all know, but the

experience of 1 wie schiool shows that it is possible to carty ol
anpretty ol Hterary programme jovously and witlumldﬁ‘f

inclhuding all the wsual school activities, Wireless .
wits, 80 1o speak, 0 the air before the lirst Marconl message :

sonl, but that firsl wlegram made it possible for OHYM p

on board a Channel steamer 1o send & wireloss mossage. "
the experiment in the Drighlington school Nnm the ©
for a humanistic education at the service of any tescher, 1

much improssed by the amoumnt of work of this kind
already being done in our schools. 1 heard the other day of &
whose whole life had been clevated by a single inspiring
wentence which he heard as & schoolboy ; we have heen ull
'“the man in the streot ' cannot resist a row of books;
told too that the war has made us & nation of readers,
m-mmunmmmduu
M'M“N‘nw L I there no credit due to the o
c-m mﬂh --.: ,,,:i'

\ LIBERAL EDUCA‘"ONr -

The Requirements of the Mind
asiness point to a fact which we are

s this UDE
s the requirements of the mind are very
gou 1o 18IS T L ath require, as conditions of health,
L .v-.g-.’, and, above all, food. There has been some

® . o offer gymnastics, whether intellectual or
o of | square meal of knowledge, which is as if
s *7 . ‘ hew to Swedish Drill by way of his dinner;
h o1 misnomer, ‘ education,’ is partly to blame !
B ey DOt property, is the characteristic of mind. A
| with much know ledge, but he possesscs none
of vet we set to work to give him that potency
Sosscsscs, rather than the knowledge which he
reason. cultivate his judgment, exercise this
Ity . which we bhave no more o do with than
" 1 cestive processes of a healthy child, and we all know
. meddle with these the worse for the child; but
devitalisation we notice in so many of our young
been et games but dead to things of the mind, is due
v e processes carried on in our schools, to our M M
St wans of pectuning, eliciting, demonstrating, illustrating,
ng, in fact, dosng all those th’m for children “
Y e born wath the potency to do for themselves?
\‘. donit we do give intellectual food, but iﬂ“‘dﬁ,”
o T it pagement, tiat & child gets up as hungry as
o worse wtill, i the state of inanition in which he
- t,":';:m"ﬂy hungry. Let us have courage and we
s .mudunﬂtw“h.‘hmd
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the teacher has a prophetic power of am
and inspiragy

his part is t
us part is not the wearif ton
part. i ul ‘task poon
tch q.cngntlnl commerce of equal rnindsof ; -feeding’m
of guide, philosopher and friend The ﬁ‘-‘i’h?re - misnth;“bﬁt
makes school work harassing ceases to a g o wg:;
Surprising 4
€gree

e

ind, through the medm:'::

we deal with the children mind to m
knowledge.

We Depreciate Children

Next, we depreci i
i hn,. we depreciate children, even though m achers
down their lives i
\\ their lives for their charges with amazingo(;:ttzvtotxe on =
Have been s g t : .
e so long taught to regard children as Odud:. e
ucano1 eNVirT
: ition and environment, that we fail to reali hatpr =
first they are persons: -
: 1€y are persons; and, as Carlyle has well t i -
mystery of a pers ind i : o
YSIETy of a person, indeed, is ever divine, to hu:alt‘lila hu‘
¢ for the godlike.” / :
g 2 _,odn‘kg. We must either reverence or tdespn:
101 C = an i W '
s s and while we regard them as incom lete unde-
veloned Beine s it :
oped beings who will one day arrive at th 3 -

a e completeness of
ignorant persons, whose ignorance
and whose weakness we must support, but
: S are as great as 7 ,
ool g o great as our own, we cannot do other-

...".I‘.ﬂ (](._\-:;:c CI‘I]d
= : ) 1idren, however kindl tenderly
we commit the offence. e
As soon as he get 1
soon as ne gets words with which to communicate with

‘::‘k,l,n child lets us know that he thinks with surprising cleatness
, .,.I?I_T?Cfn“s' th:;? he sees with a closeness of observation that
;.;: “:;H,mkf“,l]mt that he enjoys and that he sorrows with
with an (11.,:/171.(.1;,1‘ 1;:’(11?”2 o 75 (”fp‘:ric"ce' that e
bt i :m”:. d a .crmﬁdcnr:c '.‘vhxch, alas, we do mnot
i ';;..‘ imagines mt'h a fecundity no artist among us can
s M« ,,-“ Vrf z:(;’ql?rr(:s intellectual knowledge and mec
B s x;]:ixrr;‘.'/.n;;: that, could the infant’s rate of progress
Gold f Shakn it =3 he would surely sppropriate HSHES
i3 r,:r’jn] i single lifetime. (It is worth while in this
it -c,,:t:, the mrlly chapters of David Copperfield).
. c f mfirmation of what may seem to some of us
..r:( ”,xb-.n'r’fll_'.'ﬂ f:}:fi’,’,;’trilll:l] statement of a child’s powers
;’m:{;’,“;h “IST:};::(](:r,-lln h.'.'r;' or three years, he learns to speak 3
45 AP 'l'-"‘/~11h':n1:1ticaﬂy and correctly, and often
:th: sur{]msmz literary fitness in the use ofy;vords He
accustoms himself to an ; i lm. A
distinguish between far and ::::pf;::cgndrif::é al;:: and dz
’ =5

hard and soft, and fifty other properties belonging to matter

man, rather than as weak and
we must inform

whose potentialitie
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=g ise 1 le objects
rns to recognise jnnumerab
- indeed, we

olour, 107 comsiet et :haf: Slilgrne: what is the
py the zs for the mechanical skill he 2 q : ’t s
singing as compared with articuia ion .
mos ¢ of the spcaking voice? What are skating a'n
pansge™” 1 with the monstrously difficult art of l_)alancmg
I8 compﬂrC(t' one’s feet and directing one’s legs in the art
s body; D122 TS <oon it is acquired and the unsteady walk
£ As for his power of loving, any mother
likgu us hot\;" her baby loves her long before he' is able t<') §a.y
i how he hangs upofl her eye, basks in her smile,
v of her presence. These are things everybody
e t nobody realises the wonder of
M"::,nu:l progress in the art of living, nor augurs fron-l it that a2
i even an infant child, is no contemptible person judged by
oy r;f the standards we apply to his elders. He can accomplish
more than any of us could in a given time, and, supposing we
could start fair with him in the arts he practises, he would be a
ay ahead of us by the end of his second year. 1 am
wasidering a child as he is, and am not tracing him either with
Wordsworth, to the heights above, or, with the evolutionist, to
he depths below, because a person is a mystery ; that is, we
not explain him or account for him, but must accept him as

sltivated

per pame,
gees in the JO
_ and for that very reasomn,

chile

Coul

wonder of personality does not cease, does mot dis-
n a child goes to school ; he is still ““ all there” in
. 1 sense from that of the vulgar catchword. But we
o0 o lose the way to his mind from the day he comes to
~ The fact is, we have embraced what Plato calls *“ that

-","v{‘m." .‘L'“(: belief that *‘ knowledge is sensation,”’ that
e ; what he sees and handles rather than what he
i nis mind and figures in his thoughts. 1 labour this

1t becanse o S 2 ntellectual
= D ¢ our faith in a child’s spiri i i
Y et % 8 tua 7
ty 18 one of i ]’ iy :
of our chief assets.

Contempt for Knowledge

}{Z)',’i .

Bing in 'r;)";)(;""“?,ht ourselves face to face with the wonder of
% tting g4 g, TC’T{. we begin to see that knowledge is the aliment
 lifegiyy, “y"’]' 1s that of the body. In the days before the war,
by, 01t seems, our insular contempt for knowledge was
e ”'1;;'"“’1* for a schoolmaster or M?:WUW"‘
hutit ‘ onkknowudgemﬁ ¢ announced bold

! not matter what a child les ot |
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l\'\‘ﬂ x1
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W™ \- ™ Mete ‘NN‘L 1\';\|‘li|\l' o
a4

have changed all that
& learned during the

contemt But we

Northern State 4
N"l"“(‘ﬂlliv

Napoleon it Ignorance was the true

‘ ‘ chemy of th ‘ Hot
OO, are desinning sSuspee \ * O
\ : g 1o su proct ”l‘l( 1IRNorance : L IIQ. '
s Ming block, a ahiel catge of tl 1 gt “"um
hinAas airs i 1 el e ‘]‘”‘“““i(‘\: anl hnlll ”
it th ‘1‘ OTis abroad.  For ignorance thete {g only (0 thh
and that :\ .\‘m\\\lmu:c; his school is the seat of kmm‘lo ;"@ b
< < ana whateve Mse e s
hatever ¢ Ise hig teachers do for him, first ()f’:"for 4
sustain  hin ' pAE
) \ am wiath know ledge, not in  hot the.y
AOSES, bHut I regular generous servinoe f i
dox \ SCherous servings,  If we ask what is k
AR ! there \ i 1 e
3 W 1S 10 neat and ready answer
ady answer ¢ :
\" oild \‘- 1881 < ‘]1 o1 : l‘ l“l“(L hiatthew
‘ ASSINGes all \lh\\\]ulg‘,k‘

under three heads,—the know.
: the knowledge of man, the
the kKnowledge of the physical world

1 to go on with.

tedge of God, Divinity, * Humanities *
~Science, and that is
00 . But I should like to question this division
and to class all three parts of knowledge under the head of
which should include all knowledge that makes a

appeal to the mind through the channel of literary form;
T - +h -
10W, -4

¢ substance of Divinity is contained in one of the three
at literatures of the world, and science, in France, if not
1ally in E

humanism,

ngland, is embodied in a beautiful and poetic litera-
reat clarity, precision and grace.

Is it not allowable
then to include all knowledge of which literature is the proper
nedium under the heading ‘ Humanism ?*’

One thing at any rate we know with certainty, that no teach-
ing, no information becomes knowledge to any of us until the
individual mind has acted upon it, translated, transformed,
absorbed it, to reappear like our bodily food in forms of vitality.
Teaching and tale, however lucid, or fascinating, effect nothing
until self-activity be set up, that is, self-education is the only
possible education; the rest is the mere veneer laid on the surface
of a child’s nature.

I have endeavoured to call your attention to a certain under-
valuing of children and under-valuing of knowledge which seem
to mcrto mar our twentieth century ideal of education, fine as
that is. If we realise that the mind and knowledge are like. the
two members of a ball and socket joint, the two limbs of a pair of
scissors, fitted to each other, necessary to each other and aoting
only in concert, we shall understand that our function as teachers
is to supply children with the rations of knowledge which they
require; for the rest—character and conduct, efficiency

4i';.
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of the eltlzen, magnanimity, take

st .luanV ¢
— crles the teacher, whase life 18

'
UL EATR how ¢’

iy s | it i
3 serd 114 wge 1o the
.,"r“l ”“HI‘ a houldar 1 & slope and secing it plung
: ‘ i 6 Wi 4t, 41 ANy
et W fol [ (hink we have chaneed on a4 way that, o /,
4 1l g ok antina A whi
pottor nggal {dration the primeiples and practice " ‘I ’. :
a 1O M ! ' . ; s 4 4
fales work o bring hefore you, Certainly, we have ht‘:;n :
Aons o 5 2 M e : $ot (e ”l',VV.H'
am anxiol of which Cometris Was in  search V g
o~ RULK 5 g e
QoLPr’ s wrarg, THACH LESS AND SOeHOLARS SHALL LF
gackrs SHALL
"
MoRrit
come Resulls of a Better Melthod
tate a few of the results that have
s - ‘

: s :
“l‘- |I-mu.«y‘(|ll ‘Itv thonsands of children, and,'as‘I havg smd.‘
el : ast one Council School in the
within the
West Riding :
T'he children,
they do the work by scl/-«'[/nr[.._ it
: The teachers give the uplift of their sy
ccessary elucidate, sum up Or

last two years by at le

not the teachers, are the responsible persons,
mpathy in the work,

1 where n enlarge, but the
and where

actu ik is done by the scholars.
Mu"lll‘h\z:-]rcud in a t(};}l'm from one thousand to bctwcc-n two and
three thousand pages according to age and class in a large
number of set books; the quantity set for each lesson allows of
only a single reading. % :
" The reading is tested by marration, or by writing on a test
passage. No revision is attempted when the terminal examina-
tion is at hand because too much ground has been covered to
allow of any “‘ looking-up.’”” What the children have r?ﬂd :che,v
know and write on any part of it with ease and fluency in vigor-
ous English. “T'hey usually spell well. .
During the examinations, which last a week, the chjlldren
Cover say from 20 to 60 sheets of Cambridge paper according to
age and class; but if ten times as many questions were set on
the work studied most likely they would cover ten times as
Many pages. ]
It rarely happens that all the children in a class are not ;b;
' answer all the questions set in such subjects as historys Ii ok
e, citizenship, geography, science. ~ But here, dlﬁer:;me
Manifest themselves; some children do better in science, S
™ history, some in mathematics or literature; SOIE, c:i:a lly:
Wite copious answers, and a few write sparsely, but pra

Al knoy the answers to the set questions.

LI LR O
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I the course of an examination the

; ‘ v denl [ g
number of substantives, ineluding. amas rc«c,ly wlthn

Y proper 5
had the names used by a child of ten in an exulll!‘:::)m. !
counted; there were well over a hundred, of \\'llibi'l tlumon Daper
ALV 1\ . o 3 ’ ! \
Vs TiAdrica,  Alsace-Lorraine,  Antigonous #4¢ are thy
)

Antennae A\ phis
‘ ae,  Aphis, Antwerp, Alder, (A ! |
‘ : ) Amerie i
Austria-Hungary, Ann Boleyn z\nlm-"l'- - A!lmmm.
BRI ik ctie, Atlantic; and g
! ¢ m's Megalopolis, Maximilis i i
Lutl M ‘ ' ) an, - Milan, Mantiy
ather, Mary of the Netherlands, Messi :
: ands, Messina, Macedoni
Chart po ) donta, M
arta, Magnet, Malta, Metz, Mediterr SN
_ : ‘ : 5 crranean, Mary Q
weots, 1reat W M 1d : ' Y - Of
y ool Madrid: upon all these subi
(i : { ese subjects the ehild
wrote as Ireely and fully as if they w i i
R 0 Icy were writing to an absen
sister about a new family of ki S b X
cw family of kittens! ‘They writ i
BRI \ 51 ¢y write with perfeet
astanding as far as they go 1 there is ¢
: v go, and there is rarely a ‘ howler’
in hundreds of sets of papers.
'l‘l W ANV ¢ \ " > g
B, q\l\l)‘ h‘.m an xn\.‘mhh power of getting at the gist of a book
i l.( ‘.‘\.‘l:J‘“L Sometimes they are asked to write verses about
a personage or 4 swwent: ' TOS 15 i
880 l“;“k :1 fn cvent; the result is not much in the way of
try, sums up a good deal of thoughtful reading in a
delightful way.
- Much use :l.k‘k‘ul'dilll_l\" to this method is made of the years
from 6 to §, during which .chll-drcn must learn to read and write,
but they get at the same time a good deal of consecutive knows
ledge of history and geography, tale and fable, some of which
at the end of the term they dictate im answer to questions, and
their answers form well-expressed little essays on the subjects
they deal with. The time appropriated (in the time table) to the
teaching of some half-dozen more or less literary subjects, such
as Seripture, and the subjects I have indicated, is largely spent
by the teachers in reading, say, two or three paragraphs at a
time from some one of the set books, which children, here and
there, in the class narrate. ‘The teacher reads with the intention
that the children shall know, and therefore, with distinctness,
force, and careful enunciation ; it is a mere matter of sympathy,
though of course it is the author, and not himself, whom the
teacher is careful to produce. As a result of this kind of reading
the children in Drighlington school are said to narrate long
passages in remarkably good English with correct pronunciation
and good enunciation. They rather revel in long words ! This

practice, of the teacher reading aloud and the class narrating, i@ :

necessarily continued through all the classes of an elemen
school, because some of the books used are rather costly a

m
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[ wonder does this habit of listening with

o to what 18 read aloud tend to cqualise the children
HCH}NH- jueated "’ with those of the cducated classes?
olis | m,‘“\»“rk of the two is gurprisingly cqual,

Certith “u». ‘, (here is no selection of subjects or passages, or
By the “.1“ : vound of interest, The best available book 18
R I in the course, it may be, of two or three

| read throug b mé \
i in this way, the pupils find that, In Bacon’s

for Delight,’” this delight being in their
the books are literary in

- ruyrnished.
w18 furnis!

L‘I’i-“"l
chosen AL :
Working
o Qpudies are
« glorious books ’;

yearns.
phrase, =
« Jovely books,

3"\%@, marks, prizes, places, rewards, punishments, 1n'a.isc,
‘ inducements are necessary to secure attention,
which is usually voluntary, immediate and surprisingly perfcct

The success of the scholars in what may be called dL'scxplm-
ary subjects, such as Mathematics, Grammar and experimental
Science, must always dependd on the power of the teacher, but
the pupils’ habits of attention count in these too.

Let me add, the appeal of these principles and this method
is not to the clever child only, but to the average and even to
the backward child; indeed, we have had several marked
suceesses with backward children, Just as we all partake of that
banquet which is ‘‘ Shakespeare ** according to our needs and
desires, so do children behave at the ample board set before
them; there is enough to satisfy the keenest intelligence, while
the dullest child is sustained by his own willing efforts.

. This scheme of pretty wide and successful intellectual work
is carried out in the same, or less, time, than is occupied in the
“h“iﬂ. efforts in the same directions; there are no revisions, no
T)\"Q“;“g preparations or reportts, because far more work is done
\‘:yhgx:et hclu]d{‘(:n in school than und,e.r ordinary school me‘thods,
workin -euChllfd % t % O?ten PSR hsme!-'; A0 c.ra.mmmg o
= Vocftiol;o subjects is necessary, tk'xere is much time to spare
ational and other work of the kind.

) An Educational Discovery
MthI:nls not that *“ we »* (including the co-adjutors who labour
t%ch@re in what we believe to be a great cause, hﬂndseds of
are S, parents and more immediate helpers), it is not that we
i omS of peculiar genius and insight, it is that We

d on a good thing and,—
N

blame nor other




650 :
€ A LIBERAL EDUCATION : THEORY

the benefit of ﬁ;\ﬂﬁoﬂ“
' ; : owerfully as a moral lever, for :
experiencing a new life with the joy of the chaisamce‘we .'.
out its Such an educatic b
should act et

t as a social lever also; everyone is occupied with -

¢ for our “ poorer
we sufficiently consider that, given a beth
education, the problems of decent living will for the

|

Y

we fecl that every one should have
33 : .
aiscoveries which act

pagan lawlessness.

§ ey £~ Yy Y r % M
blems concerning the amelioration of 1if

classes,”” but do

solved by the people themselves.
Like all the great ventures of life,
1s a venture of faith, faith in

this that T propose 0 you
. faith, the saving power of knowledge
and in 1!1(  assimilative power of children, Its cfficacy depends
:.,mn 1.ne- fact fh.’l( it is in the n::t.urc of things, in the nature of
knowledge and in the nature of children. Bring the two together
i ways that are sanctioned by the laws of mind and, to use 8
figure, a chemical change takes place and a new product
appears, a person of character and intelligence, an admirable
citizen whose own life is too full and rich for him to be an uneasy
member of society. We all feel the debt we owe to psychology,
but probably most of us are aware that we come across problems
which psychology does not touch, we are conscious of the action
of mind, spirit, within us, a force which, could we turn it on in
education as a regular thing and not by occasional  spurts,
would, we believe, have the power of a Niagara to raise the
world

Such a force, as we all know, is religion; but education 19
part and parcel of religion, and every enthusiastic teacher knows
that he is obeying the precept *‘ feed my lambs,"’—feed with all
those things ;v'v']l‘l( h are good and wholesome for the "‘K”'r“ of &
man, and before all and including all, the knowledge of God.

I have ventured to speak of the laws of mind, or spirit,
but indecd we can only make guesses here and there and follow
with diffidence such light as we get from the teachings of the
wise and from general experience;  general :-xpﬂ"‘—‘ﬂ“'
because peculisr  experience is  apt to be misleading;
therefore, when I learned that long tried principles and mett
were capable of application to the whole of a claws of forty
children in the school of a mining village, I felt assred
we were following laws whose observance results in
of a satisfying kind, The mind requlres M
does the body, that it may incresse and be st 3
mineh everybody knows, A long time ago we found ¢
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in schools was of the wrong sort: ET B
: 1 dates and places, the whole stock :
were seen to be matter wth.
and, because W€ were wise
" 7 3 ; i
at the mind functions for its own nt'mﬂ;;tx);r;(w
' . . o @ , .
secting or receiving, we changed mﬂ'v t,u:'tx ' s

B oMt the lead of the children. We did weil,

o sy m’m't red, if necessary, o do better. What, th'e‘ﬂ.
- ey I'T(I'?J_ . al equipment, our illustrations, clucu'Ja-
o ﬂmhf lf"h"ll.mm ')1‘:nimbl¢~ patience in getting a point
o {!”%ﬁ”nng; ’(:::‘T’I;] ;ms;rl /;n the false assumption of the
g 1';,1’;;- to comnote the imperiect, incmnplet'e
& of children? "ll think 1 cotild nmk'rs?and,' Mummy, 1':
‘ slain quite 80 much,’” is it the inarticulate crj;rr
hool child to-day? He really is capable of mtch more than

. redit for. but we go the wrong way abotit getting his

ke gets
pe geis €1

givel
f names AN
rlier schoolmaster,

children rejected;

lists ©
trade of the &
e minds of
qgh to 5€€ th

fv_ﬂﬁ‘.

the
eno

inlo
matire, which we
minds
vt did not €xi

the

cvable mind into action. ; 5
‘ the mind is not to be meastired or weighed, it s

spiritual, 8o its ststenance st be spiritual 100 5 must, in fact,
be ideas in the Platonic sense of images, ('Jnlr)rtm are jm:"-
equipped 10 deal with ideas, while explanations, 'que_etttmmz&
amplifications, are unnecessary and wearisoine, f)‘ae)' have a
natural appetite for knowledge which is informed with thought
and they bring imagination, reason, the watiots V)-f;t”t."l.i
“facultics” to bear upon tHew knowledge much 28 the gastric
julces act upon a food ration, We therglore err when we allow
our admirable teaching 1o intervene between children and the
knowledye thelr minds demand, “The desire for knowledge
(eurionity), s the ehief agent in education; but this desire may
e made powerless like an umsed limb by encouraging other
desires 1o intervene, such as the desire for place (cmsdation),
, prizes (avarice), for power (ambition), for praise (yanity).
T am told that marks, places and prizes (except for attend-
"‘""' Ao ot figure largely in Flementary Schools; therefore the
Ve of kenowledge for its own sake is likely to have a freer course
N these schools than in any others,

“ Al Knowledge for all Men”

, I 1t pomsible that teachers have
e which secnres ciphine ¢
% of the sholars )
'"mhlum that | p
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ikcation appears to be that
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vorthy books,

2 v books, should re
’\\c B ; A ~S, Should read
give mual 3 =
€ much attention, by the way, to
s Y,

to

ppreciate pictures, music, etc. Miss

1s to fr:»':]rn\'_ will indicate our methods.)
n the ‘(vilc hand that many schools have their
7‘.:'_-‘N~;:‘1u1:xr.\ have the free use of a public
the c:‘;:-.ur:cn do read; and, on the other, that
wge of first-rate books offers an impassable

to worl

PAESTI e delightful ; but it is not education,
whose concern is knowledge. That is, the mind of the desultory
ader only rarely makes the act of appropriation which is

necessary bef e s ud
5 : 48 yefore the matter we read becomes personal know-
= Ve must read in order to know or we do mot know by

i reading As for > . : .
; 1z, As for the question of literary form, many circum-
: stances and considerations which it would take too long to
jescribe here . . y e
describe here brought me to perceive that delight in literary form

is native to us all until we are ‘‘educated’’ out of it.

i Children are born, persons,—is the first article of the educa-
{ tional credo which I am concerned to advance; this implies that
they come to us with power of attention, avidity for knowledge,
clearness of thought, nice discrimination in books even before
they can read, and the power of dealing with many subjects. It

is casy to apply a test. Read to a child of any age from 6 to 17

2
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Jccount of an incident graphically and tersely told, and the
? % ward
| will relate not word

and

an ;
g int by pomnt 1l
chilc

for

what he has heard po
will add deli htful original
the passage months later,

and appropriated that bit of know

touches

\\HI\‘
he will relate

more,
the scemnd
irl will read one of Bacon’s
or tell what he has

\-i,u.!li.\t‘«l

An older boy or
from De Quncey, and will

Fissays, say, or a

]1.\,\\!2('
read very forcibly and with some style,

months later. We know how Cold ridge recited a whole
of Burke’s at a college ly he had read

Here, on the surface, :
le vocabulary, love of
we feel should be the outcome of

either at the moment of
1

lot

» pamphlet

supper, though probab

only once. is the key to tha
interest, literary style, wic
in speaking, which
begun at school and is to be

ness an
education that is only
throughout life.
Practical teachers will say,
our scholars and we will guarantee t
calls “‘good literature.”” May I explain how I came to 23 solt
tion of this puzzling pmMc-m,*-hmv to secure attention? Much
observation of children, various incidents from one’s general
reading, the recollection of my own childhood and the considera-

tion of my present habit of mind brought me to the recognition
working in accordance with

continued

guarantee to us the attention of
heir progress in what Colet
=

of certain laws of the mind, by
which the steady attention of children
class of society is insured, week in,
affected by distracting circumstances.
» for hundreds of teachers of very varying
secure it with-

of any age and in any
week out; attention not
It is not a matter of

“personal magnetism,

quality, working in home and other schoolrooms,™

out effort ; neither does it rest upon the ‘‘ doctrine of interest g

no doubt the scholars are interested, sometimes delighted, but

:‘O(r: 3:2:21ch51((1~ in a great variety of matters and their atten-
s not flag in the ** dull parts.”

Children are Persons

in a few short sentences those

i It is not easy to sum up

rinciples SBREAS i FPUSSY

ciples upon which we may assume for pmcuc:ﬂ % :
jed to bring to

that the mind naturally acts, and which t hae
The fundamental idea is, that
oved by the same springs
is the desire of know-
History,

Er;l‘rdr‘:""l a school curriculum.
of cOnd‘u“W persons and are therefore m
ledge kCt as their elders. 'Among these
8¢ knowledge-hunger being natural to everybody.

S TTINeG: yeern D LSO
In connection with the Parents’ Union School.
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must not be put in place of the prime agent which j

Long ago, I was in the habit of hearing this axiom
by a philosophical old friend : ““I'he mind o
what it can produce in the form of an
by the mind to itself.”

S attentioy,

quoted
an know nothing saye
answer to a question pyt
I have failed to trace the saying to its
author, but a conviction of its importance has been Lrowing upon
me during the last forty years. It tacitly prohibits questioning
from without (this does not, of course, affect the Socratic use of
questioning for the purpose of convincing an opponent); and it is
necessary to intellectual certainty, to the act of knowing. For
example, if we wish to secure a conversation or an incident, we
‘'go over it in our minds’’ ; that is, the mind puts itself through
the process of self-questioning which I have indicated; that is
what happens in the narrating of a passage read; each consecu-
tive incident or statement arrives because the mind asks itself,
“What next?"” It is important that only one reading should be
allowed ; efforts to memorise weaken the power of attention, the
proper activity of the mind; and if it is desirable to ask ques
tions in order to emphasise certain points, these should be nSk.ed
after and not before or during the act of narration. The child
who is narrating should not be interrupted; and, after a few
sentences, the narration should be taken up by another child, as
many as possible being allowed to take part.

Our psychologists come to our support here; they, 100, P’ ¢
dicate, “Instead of a congeries of faculties, a single sllb]ccllYn
activity, attention,”’ and again, there is, “‘one common factor 1
all ps,\.'chic'.ﬂ activity, that is, attention.”'®

My personal addition to this is that a
prompt, and steady, when matter is prescnt.ed o it
intellectunl requirements, if the 1’{"9“""‘“"" be _"m(f“,e
conciseness, directness and simplicity proper e 1'_“:::; i;ne"ect

Another point should be borne in mind; ds tutesntiah
requires a moral impulse, and we all “5:' O“vr mlm k round ;
the better if there is an implied ‘‘must i :Ml‘nfv that they
children in class the “‘must’” acts t.hrough the C:'t:e ke )
will be required to narrate or \\:rttc fr(?fn wha‘ 2 d)t* Joe of the
with no opportunity for *“leokingwup = ot or; . urable in itself
idle. Children find the act of narrating so pleas H
4 sher s seldom n
that urgency on the part .of the teach bk as SN
“narrating’ is to & child like the “‘reeling off"" w

enjoys. TR

pre-

ttention is unfailing,

suitable to a child's
th the

-

> l-;y';lo”di; Britanwica, art. ** Psychology.”
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Let me offer a complete chain of the links of that educa-

tional theory which I have endeavoured to work out, and which
1011¢ ;

hias, at any rate, the merit that it is successful in practice. : I]t- is
not easy to distinguish how much of the 'thought of earlier
uhu'uti;mulists I may have adopted and .ar'>p11cd, but I venture to
hope that I have succeeded in methodising the wholc:, S0 t-hat
education becomes what it should be, a system of applied philo-

sophy; I have, however, abstained carefully from the use of

philosophical terms.
Statement of Theory

This is, briefly, how the theory stands : .

A child is a person, with the spiritual requirements and
capabilities of a person. \

Knowledge ‘‘nourishes” the mind as food nour'xshes the
body. A child requires knowledge as much as he requires food.

He is furnished with the desire of Knowledge (i.e., curio-
sity), with the powers which enable him to apprehend knowlc‘dgc
With little aid from without—such as imagination, reflection,
indgment; with innate interest in all knowledge that he needs as
4 human being, with power to retain and conmnmi.cntc such
kiowledge, and to assimilate all that is necessary to him.
_ He prefers that knowledge be communicated to him in
lum”'y form, and reproduces such knowledge touched by his
" personality ; thus, reproduction becomes to some extent
riginal work, gy b

The natural provision for the appropriation m‘id assimilation
:“‘f"““'lcdﬂc is adequate, and no stimulus is rcquxrffi i,l-n? :;:’]:
r“(‘):il\lv l '(vlltr()l. 's necossary 13 MO thc‘l‘lwt;coic;tl:‘i?:cc;oto’ r‘ccount
What ‘l-‘ this in the certainty that he wi B b ol
eive l“' has read. ‘I'his manner of cduca‘ St Sl

X every step in progr

v IS entively self-education; g delihhlly

1

OPende 4
\\,,l ,".d* on the children's own efforts; O i
“rm-mus of progress and cager to £0 ON; schm;lm Iof el
] “achers o children, has no longer the \\'t:'“ o;un pace; if
thig « Tercise.  Again, a child requires to 890

. the
U S : : d in the way of
n:ll\‘r; l.u.\-\-n‘lw] a serious obsmdc 18 plncc A by thi

3 S ot kuowledge, This wqmmm;;" ¢ which another
Dey 2 Narrating that which he knows, not thd
Mil “k‘“mndg in answer to questions. «: therefore, their
1% l\ll(‘rell have a right to the best we pOﬁu’ble’t tooks. They
ey PO0ks should be, as far as possible, our . should b
Y o talk and qucs.tlons bore them, so the¥
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SHIY 1IN studies

W \I }lﬁ
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Science, and mather e ) e |
s abled to deq] with ixdjmenm
‘ g 1d1vidy
Pursued under these $

and the consciousness of

11§1szl teaching ip
natics; he is en

conditions, “Studies are for delighy »
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methods I have indj
ndicated are e : 2
what is ¢ specially suitable for W
&8 thz ‘:‘1(::: the “ sympathy of numbers *’ stimul'nltaersg:hd%m;
goes with an added impetus ; each ch‘i]d is e:;k‘sts.
er to

take g i W
pa In narration or to do writing work well By the w
. ‘ay,

only short test answ
3 SWers are required in writi
of correction is minimised. e e S i

Books and Examinations.

To two further points I must invi i
choice of books and the character of thzltfaﬁzzlag:ﬁgxtio:}:
(Ihi(:1 ,Islo;i llc]l:;“;mt.)]eltter how to describf-: the sort of books that chil-

. consent to deal with than by saying that they
must be literary in character. A child of seven or eight will
narrate a difficult passage from the ‘‘Pilgrim’s Progress’’ with
extraordinary zest and insight; but I doubt if he or his elders
would retain anything from that excellent work, Dr. Smiles’
““Self-Help.” The completeness with which hundreds of chil-
dren reject the wrong book is a curious and instructive experi-
ence, not less so than the avidity and joy with which they drain
the right book to the dregs; the children’s requirements in the
books they read seem to be quantity, quality, and variety; but
the question of books is one of much delicacy and difficulty-
After the experience of a quarter of a century in selecting the
lesson books proper for children of all ages, we still “f‘ke
mistakes, and the next examination paper set discovers flig €4
children cannot answer questions set on wrong books; and e
difficulty of selection is increased by the fact that what they

A LIBKRAL BDUCATION | THRORY O5¢
D9

g ooks i§ no more a ;'..lli'lt' than is what they like in food 5 in
= eee 4 taste for lolipops prevails,
]"d'l';"]'ll- examination quest ions sct also require serious considera-
children must ill'ltl't'(‘itllc the fact that they are liable to be
| upon any page in several hundred pages, on the whole
the part of any or every book out of a score of volumes. But
P . must be assurcd by past experience that the questions put
to them will be so to -"'l."‘“k W."”h Wh?lc, neither too obvious nor
100 subtle; but l:,‘llll)l'-'l(.‘lllg points an intelligent person would be
jikely to notice 11 tll'c books he reads, as well as the reflections
ypon those that are likely ‘10 occur.

The reader will say with truth, ‘I knew all this before and
pave always acted more or less on these principles ”’; and I can
only point to the unusual results we have obtained through
adl{cring, not, *“ more or less,”” but strictly, to the principles and
practices I have indicated. I suppose the difficulties are of the
cort that Lister had to contend with ; every surgeon knows that
his instruments and appurtenances should be kept clean, but the
saving of innumerable lives has resulted from the use of the great
surgeon’s antiseptic treatment; that is, from the substitution of
exact principles scrupulously applied for the rather casual “more
or less”’ of the general practitioner.

Whether the way I have sketched out is the right way
remains to be tested more widely than in the thousands of cases
in which it has been successful ; but assuredly education is slack
and uncertain for the lack of sound principles exactly applied.
The moment has come for a decision; we have placed our faith
in ““ civilisation,” have been proud of our progress, and, of the
pangs the war has brought us, perhaps none is keener than
that caused by the utter breakdown of the Civilisation which we
held to be synonymous with Education. We know better now
and are thrown back on our healthy human instincts and the

Divine sanctions.
There remains to try the great Cause of Education v.
that the latter will

Civilisation, with the result, let us hope, ey i
Tetire to her proper sphere of service in the ‘mel}om_t"m. of life
and will not intrude on the higher functions of mspmhm -
direction which belong to Education. g C“"l.‘”."w -
Education are the handmaids of Reﬁgion, but each 1n its pl‘“a
and the one may not thrust herself into the .Oﬁ?e of thehOther- A
_ Ttisa gain, anyway, that we are within s!.ght of dtx e p&i,
bility of giving to the working classes, notwithsian ng

tion §

examine

the
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SPRNe. Xpected placee -
what is too often the drudgery of the hoolreom T ool

Milton's ideal of gq “('Hnl‘ll('l" and generous
that which fits a man to perf

magnanimously

mects our o« |\i..y|u'

skilfully and

edu ation's

T, Justle
all the offices both ) Vilily,

e Private 4

public « ; ar "’ : al

public of peace and war. Perhaps it remains for our gep ,,“l
vl Rt 2 Eeneratye

to prove that this ideal is open for, and nec ssary to, per ”I
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all sorts and conditions pgics

[t has been well said that,

As there is only one kind of truth

ommon 1o u 1) i ther

) e

whion common to us all In the case of the sducati f f 1k
on of tha

omimon education 1o

only one edus

peaple the only question s How i1s thi
: be develoned
under the pecial circumestancs of :

i
hould be ac mplished 15 to oy mind the de

imple conditons of 1if
of people I'hat thi
mark of all real education * : ;

and large ma

The writer quoted offers no solution of  the

problem and it
remaimms with the reader to

whether that solution
is or is not worth a trial, remembering

determine
which | ]I'I( Propos

that;

“"No sooner doth the truth

come into the soul’s sight, but the
ml knows her 1o be her first and ald

acquaintance,' and also that,<'""The
Consequence of truth is great, therefore the

negligent, (W hichcote)

judgment of it must not be

N. I More exact detalls of the working of the Parents’ Union Sehool
are offered in two other pamphlets,® one by Mi Druny

Ambler I'ha cost of *

and one by Misms
numerous good books ' for an elementary school has
beoen worked out (and brovght down) with the help of some West Riding
teachers, =0 that /20 will cover the Initial cost for a school of 160 children

One other point T should like to emphasize; the scheme of oduecation |
propose removes certain disabilities which have hitherto attended 4|l||‘|l":ll
from elementary schools in thefr ascent of the educational ' ladder ™
teachers in Secondary Schools complain that these act as a dead weight ina
class, because they have a very limited vocabulary and little general
knowledge | under the conditions 1 have indicated, the elementary achool
ohild passes on with a remarkably good vocabulary and pretty wide goneral
knowlodge A

* The Secretary, Miss 5, A, Pariah, I'N.E. U, Office, 26, Victorin Street,
London, 5.W

A LIBERAL EDUCATION
PRACTICE *

By Acsis C. DRuRy,
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clong.
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have Cone
ike—boecause we are comvinced fthat Sy { tell-
that 1 welcome the opportumty of i€l

PNV U, has to ofter Parents’ Union

ing you quite simply how we teach in the
School : : i B
The school 18 now divided nto six Forms ;:1:;”,11;] in 1 IJ‘ -
' J X yer rom seve
Children are admitted to Form In. at }‘?x years 4,‘::\ :V"l"“ 2
10 eight they are in IA., nine to twelve in I1n. .,m;/ .;” ,V"
[ . ' . o ‘
fifteen in I11. and 1V., and fifteen to eighteen In _‘ - i
here are more than 2,000 members, half of them l.‘m]
#, ¢ an e
with mother or governess in home ‘u.hm;lrunu.}, .n]ul f:: ,;’y‘
' i AT r schools A
number in girls' schools and in preparatory schoo e
i been trained at the House
thongh an ex-student
methods

Many of their governesses have
Education, yet not the majority. For hough. A

fen Mason's prinaples & thod
o for the whole aim 18
The teacher

naturally understands
best, they can be earried out by others,

’ . ohildre themselves, p
that the work be done by the Shildsen a new subject, period,

May give an introductory lesson on '¢ interest, and kindle

Personage, in order to claim the «-hlld‘rc": l own 'vmhnm':lsm.
4 d ¥

their enthusinsm as she usually does by her y

6
atl Course, August, 191
* A paper written for the Dingley Vacation o
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